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Abstract 
The overriding aim of this investigation was to determine whether or not a correlation exists 
ďetǁeeŶ a Đhild͛s dƌop-out level from physical activities and their academic attainment. The sample 
population consisted of 114 Primary 6 pupils, 57 females and 57 males, aged 9 to 10 years. These 
individuals attend five schools across Northern Ireland, from a variety of social backgrounds in both 
rural and urban settings.  
 
For the purposes of collecting information pertaining to the chosen sample pupils, each individual 
completed a questionnaire detailing their current levels of participation in and their dropout rates 
from sporting/physical activities, including the type of activity in which they partake. Academic 
attainment was measured using standardised scores for the Progress in English (PIE) test. Stanine 
bands were used to group the standardised scores into three categories consisting of low, middle 
and high ability. Once the data was gathered, the results were added to a database using Microsoft 
Excel and presented in a variety of graphs to allow ease of comparison and analysis. 
 
The studǇ ƌeǀealed that theƌe ǁas little ĐoƌƌelatioŶ ďetǁeeŶ the pupils͛ dƌop-out rates from physical 
activity and academic attainment. The study did however reveal that although drop-out rate may 
not produce a correlation, the current levels of participation do have a positive relationship with 
academic attainment. 
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Introduction 
Background to the Study 
The Northern IƌelaŶd CuƌƌiĐuluŵ ;ϮϬϬϳͿ foƌ PƌiŵaƌǇ EduĐatioŶ outliŶes its pƌiŶĐipal aiŵ; ͞to giǀe 
every pupil the opportunity to experience success in learning and to achieve as high a standard as 
possiďle.͟ At pƌeseŶt, Ŷuŵeƌous ďaƌƌieƌs eǆist ǁhiĐh pƌohiďit ĐhildƌeŶ from performing to the best of 
theiƌ aďilitǇ. These faĐtoƌs ĐaŶ affeĐt a pupil͛s leǀel of aĐhieǀeŵeŶt; theǇ iŶĐlude theiƌ soĐial Đlass, 
religion and gender (Burns et al., 2015). 
 
Participation in physical activity has been strongly associated with having a positive impact on the 
academic performance of pupils. Kohl et al. (2013) highlights that physical activity is imperative to a 
Đhild͛s soĐial, phǇsiĐal aŶd ĐogŶitiǀe aďilitǇ. BƌadleǇ et al. ;ϮϬϭϯͿ support this claim and further adds 
that it promotes benefits for motor skills and prosocial behaviour; all of which contribute to 
academic progression. Reports from Trudeau and Shepherd (2008), Bradley et al. (2007) and Woods 
et al (2010), all echo the same conclusion; that there is a strong, positive correlation between 
participation in physical activity and academic attainment.  
 
It has also ďeeŶ doĐuŵeŶted that the ǀast aƌƌaǇ of ƌeasoŶs that eǆist ǁhiĐh ƌesult iŶ ĐhildƌeŶ͛s 
dropout rates from physical activity, make the issue as whole much more complex to address. 
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“tudies haǀe fouŶd that pupils teŶd to dƌop out of phǇsiĐal aĐtiǀitǇ iŶ the ͚eǆaŵ Ǉeaƌs͛ ǁith the 
iŶteŶtioŶs of iŵpƌoǀiŶg theiƌ oǁŶ aĐadeŵiĐ attaiŶŵeŶt. LuŶŶ et al. ;ϮϬϭϯͿ stated that ͞The puďliĐ 
examination system has a strong negative impact on participation in sport: students are far less 
likelǇ to paƌtiĐipate duƌiŶg eǆaŵ Ǉeaƌs…͟ DƌoppiŶg out of aĐtiǀities iŶ oƌdeƌ to foĐus oŶ iŵpƌoǀiŶg 
academic performance is in direct contrast to the evidence that previous research has found; that 
physical activity has a beneficial impact on academic performance. 
 
Need for the Study  
The Woƌld Health OƌgaŶisatioŶ ;WHOͿ ;ϮϬϭϬͿ ƌepoƌted that, ͞leǀels of phǇsiĐal iŶaĐtiǀitǇ aƌe ƌisiŶg iŶ 
ŵaŶǇ ĐouŶtƌies ǁith ŵajoƌ iŵpliĐatioŶs foƌ the geŶeƌal health of people ǁoƌldǁide…͟  Not only does 
a deĐƌease iŶ phǇsiĐal eǆeƌĐise haǀe a detƌiŵeŶtal iŵpaĐt oŶ a Đhild͛s oǀeƌall health, ďut also it Đould 
potentially have a negative impact on their academic achievement. 
 
There have been numerous investigations into the correlation between participation in physical 
aĐtiǀitǇ aŶd aĐadeŵiĐ attaiŶŵeŶt. WilsoŶ ;ϮϬϬϵͿ ĐoŶĐluded that ͞The ďeŶefits of paƌtiĐipatiŶg iŶ 
extracurricular activities included having better grades, having higher standardised test scores and 
higheƌ eduĐatioŶal attaiŶŵeŶt…͟ There are also a number of studies which investigate the factors 
that affeĐt ĐhildƌeŶ͛s dƌop-out rate from sporting/physical activity.  
 
There is, however, a lack of research that directly investigates the correlation between the drop-out 
from physical activity and academic attainment. A study is necessary to determine if dropping out of 
phǇsiĐal aĐtiǀitǇ has aŶ iŵpaĐt, eitheƌ positiǀe oƌ Ŷegatiǀe, oŶ pupil͛s aĐadeŵiĐ aĐhieǀeŵeŶt. It is 
anticipated that this research will be beneficial in building upon existing research, which strives to 
improve academic performance and address the attainment gap within Northern Ireland. 
 
Aims and Objectives  
The aiŵ of this studǇ is to iŶǀestigate the ƌelatioŶship ďetǁeeŶ KeǇ “tage Ϯ pupils͛ dƌop-out rate 
from physical activity and their academic attainment. The objective is to establish whether a direct 
positive correlation exists between the variables. 
 
ChildƌeŶ͛s leǀel of phǇsiĐal aĐtiǀitǇ is a pƌeǀaleŶt issue iŶ ouƌ soĐietǇ todaǇ as the WHO ;ϮϬϭϬͿ 
asseƌts that, ͞The scientific evidence available for the age group 5–17 years supports the overall 
ĐoŶĐlusioŶ that phǇsiĐal aĐtiǀitǇ pƌoǀides fuŶdaŵeŶtal health ďeŶefits foƌ ĐhildƌeŶ aŶd Ǉouth.͟ Yet, 
Woods et al. ;ϮϬϭϬͿ ƌeĐoƌded that oŶlǇ, ͞ϭϵ% of pƌiŵaƌǇ… sĐhool ĐhildƌeŶ ŵet the Department of 
health aŶd ChildƌeŶ phǇsiĐal aĐtiǀitǇ ƌeĐoŵŵeŶdatioŶs͟. 
 
The information found within this study will be gathered and analysed from a sample of Primary 6 
pupils from across Northern Ireland. There will be a total of 114 pupils; 57 males and 57 females. 
IŶdiǀidual ƋuestioŶŶaiƌes ǁill ďe used to ĐolleĐt iŶfoƌŵatioŶ ƌegaƌdiŶg pupil͛s leǀel of aĐtiǀitǇ aŶd 
their drop-out rates. Standardised scores for Progress in English tests will be collected from the 
teachers in order to assess academic attainment. 
 
This information will then be added to an Excel document. With the use of a range of graphical 
representations, the results found will be interpreted and analysed in relation to the overall aim of 
this study; to determine whether or not there is a ĐoƌƌelatioŶ ďetǁeeŶ ĐhildƌeŶ͛s dƌop-out rate from 
extra-curricular activities and their academic attainment. 
 
Review of Literature 
Drop-out of Sporting Activities 
Drop-out is defiŶed iŶ ColliŶs diĐtioŶaƌǇ as a ǀeƌď ŵeaŶiŶg, ͞to aďaŶdoŶ oƌ ǁithdƌaǁ fƌoŵ͟. ͚The 
ChildƌeŶ͛s “poƌt PaƌtiĐipatioŶ aŶd PhǇsiĐal AĐtiǀitǇ “tudǇ͛ ;C“PPAͿ ;Woods; ϮϬϭϬͿ defiŶed phǇsiĐal 
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aĐtiǀitǇ as ͞any bodily movement that is produced by the contraction of skeletal muscle and that 
suďstaŶtiallǇ iŶĐƌeases eŶeƌgǇ eǆpeŶdituƌe͟ The DepartŵeŶt of Health aŶd ChildƌeŶ͛s guideliŶes 
currently recommends that children participate in a minimum of 60 minutes of physical activity a 
day. 
 
According to a report by True Sport (2012), there are a multitude of reasons why children drop-out 
of sport: 
  Pressure  Confidence  Specialisation  Academic Attainment  Parental involvement  Changing schools 
 
The reasons are varied which therefore makes addressing them complex. Nelson (2015) states that a 
key motivator for children taking up a sport is enjoyment, fun and provision of intrinsic reward. This 
is supported by the Irish Spoƌts CouŶĐil͛s ;ϮϬϭϬͿ ǀisioŶ that, ͞ǇouŶg people ǁill see spoƌt as aŶ 
iŶtegƌal aŶd eŶjoǇaďle paƌt of theiƌ liǀes.͟ Hoǁeǀeƌ, as theǇ pƌogƌess thƌough the spoƌt oƌ as theǇ 
move up age groups in the saŵe spoƌt, it ďeĐoŵes iŶĐƌeasiŶglǇ Đoŵpetitiǀe aŶd the oƌigiŶal ͚fuŶ 
faĐtoƌ͛ that ǁas oŶĐe a ƌeasoŶ foƌ takiŶg paƌt has Ŷoǁ ďeeŶ lost aŶd ƌatheƌ it has Ŷoǁ ďeĐoŵe a 
burden. An over emphasis is placed on winning and increasing pressure is being placed upon players 
by coaches, parents and team mates (Cope et al.; 2013). 
 
͚The Get AĐtiǀe – Stay Active, Children and Young People' study carried out by Sport Northern 
Ireland (2011) noted that children's competence and confidence levels whilst participating in 
physical activity would, in turn, have a positive effect on their likelihood of maintaining this physical 
activity throughout their lives. Children strive towards the mastery of a skill and are therefore 
motivated to become competent in a sport (Cope et al.; 2013). This competence and confidence 
Đoŵes fƌoŵ deǀelopiŶg phǇsiĐal liteƌaĐǇ skills. “poƌts N.I. ;ϮϬϭϭͿ defiŶe phǇsiĐal liteƌaĐǇ as ͞The 
ability to use body management, locomotor and object control skills in a competent manner with 
the capacity to apply them with confidence in settings which may lead to sustained involvement in 
spoƌt aŶd phǇsiĐal ƌeĐƌeatioŶ.͟ ChildƌeŶ ǁho aƌe phǇsiĐallǇ liteƌate ǁill theŶ ďe aďle to ĐaƌƌǇ out a 
range of skills appropriate to their age. Woods et al. (2010) support the need for competence and 
confidence when engaging in physical activity, commenting that extra-curricular activities provided 
by the school provide a safe way for children to be introduced to sport in order to develop these. As 
confidence and competence build so too does the enjoyment, reinforcing their original view. 
 
The Ŷeed foƌ this ĐoŶfideŶĐe Đould ďe iŶteƌliŶked ǁith the ͚ƌelatiǀe age͛ effeĐt aŵoŶg ĐhildƌeŶ. LuŶŶ 
et al. (2013) commented on how there was a trend which had been established in a study, that 
those born later in the academic year tended to have a higher drop-out rate from competitive 
sports. This could be attributed to the fact that that size and strength are often a contributing factor 
to performance in particular sports. Children who drop out may not have the confidence in their 
ability and by comparing themselves subsequently choose to leave the sport rather than persevere 
and build upon their skills. 
 
Parental involvement can also become a factor in reasons for dropping out of physical activity. If a 
paƌeŶt is uŶiŶǀolǀed oƌ shoǁs little iŶteƌests iŶ the Đhild͛s spoƌt, theŶ this is likelǇ to haǀe a Ŷegatiǀe 
demotivating effect on the child (Cope et al.; 2013). Parents can be enablers or barriers to initial 
participation and sustained participation. As mentioned previously parents can also become over 
involved placing a lot of pressure their child and therefore the child may associate that sport with 
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negative connotations. A balance must be found in order for the child to remain motivated and 
enjoy their sport. 
MaŶuel et al. Ŷoted ;ϮϬϬϵͿ that ͚eaƌlǇ speĐialisatioŶ͛ is aŶotheƌ ƌeasoŶ foƌ dƌop-out from physical 
activity, therefore it does not necessarily lead to a decrease in how active the child may be in 
general. When a child finds a sport or activity that is suited to them and they begin to thrive and 
develop through the years they may want to become more focused and dedicate their time solely to 
one specific activity. Bailey et al. (2010) also add that certain sports such as gymnastics require early 
specialisation. This could lead to an increase of activity but a reduced variety. Early specialisation, 
however, can have a negative outcome as it can result in over training that may lead to injuries 
which consequently force the child to drop-out of that sport. The National Association for Sport and 
PhǇsiĐal EduĐatioŶ ;Đited iŶ Tƌue “poƌt; ϮϬϭϮͿ highlights that, ͞Yeaƌ ƌouŶd speĐialisatioŶ iŶ a siŶgle 
spoƌt is ŵoƌe ofteŶ assoĐiated ǁith deǀelopŵeŶtal ƌisks thaŶ ƌeǁaƌds.͟ It ǁas also ĐoŶĐluded that 
training programmes and sports developments discourage year-round specialisation (True Sport; 
2012). 
 
Children may also drop-out of activities to give their time to a non-sporting activity such as their 
studies. Increasing pressure of exams has an impact on students and their commitment to sport. 
Many may give up their sport for a year or two and re-join or they may have this intention yet do not 
return.  
 
Another factor, which is prominent in drop-out research, can be a change of life circumstances. 
Particularly prominent is the transfer from primary to post-primary. Numerous studies show that 
within multiple physical activities there is decreased participation with age.  (Lunn et al., 2013; 
Woods et al., 2010). Although drop-out may increase it does not always result in inactivity. Lunn et 
al. (2013) found that 1 in 10 pupils have dropped at least one activity come the end of their first year 
in secondary school. However, it must be noted that most of them are participating in multiple 
activities and drop one or more when they get to secondary level. There is also the possibility of 
͚saŵpliŶg͛, Côté (2009) stated that the sampling years are from age 5-12. This is where children join 
a variety of activities offered to them and subsequently drop those they feel are not suited to them.  
 
There may be an accumulation of reasons as to why drop-out is so high especially during the 
transition from primary to secondary school; children find their free time is reduced, they have a 
longer journey home from school and there is competition between leisure activities and the 
students time now (Lunn et al.; 2013). 
 
Academic Attainment 
The education system in Northern Ireland has been widely commended internationally in recent 
years for providing an education of a high standard for the young people of this state. Students in 
the North repeatedly outperform their counterparts in other areas of the British Isles. The results 
show that schools based here are consistently outperforming their counterparts in England, Scotland 
and Wales. In August 2016 the Belfast Telegraph and BBC News both report that the number of 
entries achieving A*-C iŶ GC“E͛s iŶ NoƌtheƌŶ IƌelaŶd had ƌiseŶ to ϳϵ.ϭ% ǁhiĐh is sigŶifiĐaŶtlǇ higheƌ 
than the average across England, Wales and Northern Ireland of 66.9%. The Irish News in August 
2015 also reported that Northern Ireland again surpassed the rest of the UK in their A Levels.  
 
This high staŶdaƌd of eduĐatioŶ also holds tƌue at aŶ iŶteƌŶatioŶal leǀel. ͚Pƌogƌess iŶ IŶteƌŶatioŶal 
‘eadiŶg LiteƌaĐǇ “tudǇ ϮϬϭϭ ;PI‘L“Ϳ͛ was a study carried out with forty-five countries participating. 
The results of this further support the trend of high academic performance in NI, ranking the fifth 
top aĐhieǀiŶg ĐouŶtƌǇ. IŶ the ͚TƌeŶds iŶ IŶteƌŶatioŶal MatheŵatiĐs aŶd “ĐieŶĐe “tudǇ ϮϬϭϭ ;TIM““Ϳ͛ 
Northern Ireland, again, came in the top 10, ranking the sixth top achieving country out of fifty. 
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Therefore, there is a proud heritage and strong tradition of valuing educational attainment in N.I. 
Every school has a statutory responsibility to assess their pupils annually and at the end of each Key 
“tage. The ͚GuidaŶĐe oŶ AssessŵeŶt iŶ a PƌiŵaƌǇ “Đhools͛ ;CCEA, ϮϬϭϯͿ defiŶes ͞…assessŵeŶt as the 
systematic collection, interpretation and use of information to give a deeper appreciation of what 
pupils know and understand, their skills and personal capabilities, and what their learning 
eǆpeƌieŶĐes eŶaďle theŵ to do.͟ These staŶdaƌdised tests aƌe theŶ iŵpleŵeŶted iŶ pƌiŵaƌǇ sĐhools 
as a form of assessment and levels, ranging from 1-5, are then chosen for each child based on these 
ƌesults. CCEA has issued ͚Leǀels of PƌogƌessioŶ͛ iŶ ƌelatioŶ to ͚CoŵŵuŶiĐatioŶ͛ aŶd ͚UsiŶg 
MatheŵatiĐs͛ iŶ oƌdeƌ to aid the teaĐheƌ iŶ assessŵeŶt. These leǀels theŶ ŵust ďe ƌepoƌted to 
NICCEA, the governors and parents. As outliŶed ďǇ the ͚Guide to AssessŵeŶt͛ ;CCEA, ϮϬϭϯͿ 
document, pupils at the end of Key Stage 1 expected to be achieving Level 2 while at the end of Key 
Stage 2 children are expected to be gaining a Level 4. Taking in to account that there will be some 
low achievers, underachievers and high achievers the guide also states that each individual should 
aim to progress at least one level.  
 
The geŶeƌal teaĐhiŶg CouŶĐil N.I. ;ϮϬϭϭ [Đited iŶ CCEA, ϮϬϭϯ]Ϳ stated that ͞AssessŵeŶt is a keǇ 
pƌofessioŶal ĐoŵpeteŶĐǇ͟ aŶd ĐƌuĐial part of any child's learning. It requires teachers to set targets, 
involve the pupils in assessing their own learning and identify steps to improve.  
 
Despite close proximity, society in Northern Ireland is unique in comparison to England, Scotland 
and Wales for a number of reasons, particularly the fact we live in a post-conflict society where 
religion and cultural background remain a dividing factor that has influenced our education system 
greatly. This is highlighted by the fact we have controlled schools and Catholic maintained schools.  
 
One factor in educational attainment across NI is social class. Social class and the education of a child 
has been a contentious issue for centuries worldwide. Cole (2006) explains this claim writing; ͞If Ǉou 
want to know how well a child does at school, ask how much its parents earn. The fact remains after 
over 50 years of the welfare state and several decades of comprehensive education, that family 
ǁealth is the siŶgle ďest pƌediĐtoƌ of suĐĐess iŶ the sĐhool sǇsteŵ.͟ This is not to say that all children 
from poor or disadvantaged homes will not achieve or succeed in education. Children are individuals 
and they have some degree of responsibility over their own learning. However, the patterns which 
have emerged in Northern Ireland are clear and show that social class is a significant factor in 
educational attainment. Across both sides of the religious divide in Northern Ireland there is a 
correlation between those children who receive free school meals and their level of educational 
attaiŶŵeŶt. The DaǁŶ Puƌǀis ‘epoƌt, ͚A Call to AĐtioŶ͛ ;ϮϬϭϭͿ aŶd the EƋualitǇ CoŵŵissioŶ ;ϮϬϬϴͿ 
found that a total of 75% of lower than expected performing schools were in the controlled sector, 
most of which were clustered in Belfast.  In each of those schools, 50% + pupils were eligible for free 
school meals, which is a high sign of social deprivation. Figures can be found to support this in the 
͚EǀeƌǇ Child aŶ EƋual Đhild͛ ;ϮϬϬϴͿ stateŵeŶt ƌeleased ďǇ the eƋualitǇ ĐoŵŵissioŶ; Ϯϲ% of pupils 
who ƌeĐeiǀed F“M gaiŶed ϱ oƌ ŵoƌe GC“E͛s A*-C grade compared to the 51% of those pupils who do 
not. 
 
There are interrelated factors for those who are on low incomes and risk of underachievement. 
Arguably more concerning is the link between Protestants and the working class in Northern Ireland. 
Puƌǀis ;ϮϬϭϭͿ foĐuses oŶ this issue aŶd ĐoŶĐludes that, ͞If ǁe aƌe to aĐhieǀe the sigŶifiĐaŶt ĐhaŶge 
that is ĐleaƌlǇ ƌeƋuiƌed to ƌeduĐe eduĐatioŶal disadǀaŶtage…ǁe ŵust staƌt ǁith the PƌotestaŶt 
ǁoƌkiŶg Đlass.͟ The ƌeport claims that it is not the case that non-denominational secondary schools 
are underachieving or failing the pupils they serve, rather there are other community and cultural 
factors which impact on how Protestant families perceive education and perhaps this explains the 
poor attainment levels. For example, previous generations of Protestants were the desired 
workforce over Catholics in the manufacturing industries of the country, which meant schooling or 
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education was not necessary. The collapse of these industries has resulted in some factions of the 
Protestant community with a redundant set of skills/abilities. The report adds; ͞The speĐial 
geography of urban Protestant communities means there are some pockets of deprivation 
surrounded by more affluent areas rather than concentrated areas of disadvantage which can lead 
to a ǁeakeƌ ĐoŵŵuŶitǇ iŶfƌastƌuĐtuƌe thaŶ iŶ CatholiĐ distƌiĐts.͟  
 
It should also be noted that trends have emerged highlighting that gender has an influence on 
academic underachievement. Many reports and statistics, such as the Key Inequalities statement 
released by the Equality Commission (2015) have reported the trend that "There is persistent 
underachievement and lack of progression of working class Protestants, particularly males." Of all 
the education groups male Protestants who were entitled to FSM achieved less than any other main 
social group in Northern Ireland and were least likely to go on to higher education, as stated by the 
Peace monitoring report (Nolan, 2014) and Burns et al. (2015). This, in turn, has an impact on the 
community composition of the graduate labour market, a cycle which will continue to repeat itself 
until it is broken by change.  
 
Although not all possible explanations for these results have been covered, it stands to reason that 
some of the factors are interrelated and consequentially this is the pattern that emerges. 
 
Correlation Between Drop-out and Academic Attainment 
Studies and surveys have found that sport promotes movement and the development of gross 
motor skills from a young age. This is reinforced by Kohl et al. (2013) as they state physical education 
is of gƌeat iŵpoƌtaŶĐe to the phǇsiĐal, ĐogŶitiǀe aŶd soĐial aspeĐts of a Đhild͛s deǀelopŵeŶt. Meƌkel 
(2013) highlighted that students also demonstrate iŵpƌoǀed skills iŶ ͞goal settiŶg, tiŵe 
management, emotional control, leadership, wisdom, social intelligence, co-operation and self-
eǆploƌatioŶ.͟ MaŶǇ of these aƌe tƌaŶsfeƌaďle skills ǁhiĐh ĐaŶ theŶ ďe used aĐƌoss the ĐuƌƌiĐuluŵ aŶd 
in turn affect academic performance. Kohl et al. (2013) add to this noting that physical activity can 
ďe assoĐiated ǁith ďeŶefits foƌ the Đhild͛s soĐial aŶd eŵotioŶal ǁell-being. 
 
Woods et al. (2010) stated that there is a notable decrease in the numbers participating in sporting 
activities during exam years, therefore, it could be said that academic attainment is a factor in drop-
out. The ͚“Đhool Leaǀeƌs “uƌǀeǇ͛ ;“L“Ϳ aŶd the ͚ChildƌeŶ͛s “poƌt PaƌtiĐipatioŶ aŶd PhǇsiĐal AĐtiǀitǇ 
“tudǇ͛ ;C“PPAͿ ;Đited iŶ LuŶŶ et al.; ϮϬϭϯͿ support this statement with their figures displaying a 
visible decrease in the level of participation as the child progresses through school and state 
examinations draw closer. Both studies found that the highest level of participation took place in the 
first year of post-primary with SLS recording 44% and CSPPA recording 51%. This dropped 
significantly in the 6th year to 30% in the SLS and 28% in CSPPA study.   
 
The case may be that the pupil is taking part in more than one activity and therefore may be 
reducing the number of activities of activities they take part in in order to spend more time on their 
studies. The study carried out by True Sport (2012) identified that 20% of pupils, aged 8-17, surveyed 
said that ͚ǁaŶtiŶg to foĐus ŵoƌe oŶ sĐhool ǁoƌk͛ ǁas their reason for no longer playing a sport. This 
was in addition to traditional reasons for drop-out including lack of enjoyment (27%), new preferred 
pastimes (23%) and lacking competence (21%). 
 
This trend is mirrored in the provision of physical education by schools as Woods et al. (2010) 
reported that in 2009, 4th year students received on average 94 minutes of physical education a 
week compared to 6th year students (exam year) who only received 54 minutes on average a week. It 
was reported that in some schools pupils were not scheduled for any P.E class. Woods et al. (2010) 
presented data that illustrated that 31% of females and 24% of males in year 6 were not timetabled 
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for any P.E class. This is in contrast to those in year 4 who all received P.E ranging from single periods 
to triple.  
 
Parents also play a role in children dropping-out of sport in order to focus on their studies. Parents 
are putting an increasing amount of pressure on their children to succeed in school. Children, in 
turn, feel this pressure and it can lead to negative impacts such as quitting their extracurricular 
activities so that they can dedicate more time to their work. These impacts can also have an adverse 
effect as the Guardian (2016) commented that it making learning and playtime stressful is 
ĐouŶteƌpƌoduĐtiǀe, ͞The ŵoƌe stƌess hoƌŵoŶes sǁaƌŵ ĐhildƌeŶ͛s ďƌaiŶs, the less likelǇ theǇ aƌe to 
suĐĐeed iŶtelleĐtuallǇ͟. Although iŶteŶtioŶs aƌe good it is iŵpeƌatiǀe that paƌeŶts aƌe Đaƌeful Ŷot to 
have unrealistic expectations for their children, but rather positively support them, in order to 
motivate their child to achieve academically. 
 
 While the pursuit of academic attainment is a frequent feature in drop-out this is in direct 
opposition to numerous studies. Trudeau and Shephard (2008) articulated that there was a strong 
positive correlation between academic performance and physical activity. Woods et al. (2010) would 
agree as they note that there is a positive association between playing sport and exam performance, 
across all years, with both males and females who played sport at second level obtaining a higher 
GPAV in their Leaving Certificate, although the effect is greater among females.  Males who played 
sport had a GPAV of 7.0 compared to 6.8 average of those who did not. Females who did not play 
sport too had a GPAV of 6.8 while those who did play sport had GPAV of 7.7. Smyth et al. (2001 
[Đited iŶ Woods et al.; ϮϬϭϬ]Ϳ fouŶd that those ǁho paƌtiĐipated iŶ spoƌt ͞suffeƌed less stƌess duƌiŶg 
eǆaŵ Ǉeaƌs.͟ Theƌefoƌe, this ǁould haǀe a positive impact during their exam periods. Bradley et al. 
;ϮϬϬϳͿ ĐoŶĐluded that theiƌ fiŶdiŶgs suggested, "…that paƌtiĐipatiŶg iŶ eǆtƌaĐuƌƌiĐulaƌ sĐhool spoƌt 
whilst studying for Leaving Certificate secondary school-leaver examinations can benefit academic 
achievement." 
 
Methodology 
Research Design  
HussaiŶ ;ϮϬϭϭͿ defiŶed ƌeseaƌĐh as ͞a sǇsteŵatiĐ aĐtiǀitǇ diƌeĐted toǁaƌds the disĐoǀeƌǇ aŶd 
deǀelopŵeŶt of aŶ oƌgaŶised ďodǇ of kŶoǁledge.͟ Clough aŶd NutďƌoǁŶ ;ϮϬϭϮͿ highlighted that 
͞…It is Ŷot so ŵuĐh to prove things, but more to investigate questions, enquire into phenomena and 
eǆploƌe issues.͟ The ŵaiŶ oďjeĐtiǀe of this studǇ is to iŶǀestigate as to ǁhetheƌ theƌe laǇs a 
ĐoƌƌelatioŶ ďetǁeeŶ ĐhildƌeŶ͛s dƌopout ƌate fƌoŵ phǇsiĐal aĐtiǀitǇ aŶd theiƌ aĐademic attainment. In 
order to attain reliable results it is important to ensure that research techniques and methods are 
researched and that the process is carried out professionally and methodically. 
 
Research methods are frequently referred to as being either quantitative or qualitative in nature. 
͞Theƌe is Ŷo oŶe ͚ďetteƌ͛ appƌoaĐh, ƌatheƌ the appƌoaĐh should ďe diĐtated ďǇ the ƌeseaƌĐh 
ƋuestioŶ.͟ ;JoŶes et al., ϮϬϬϯͿ QuaŶtitatiǀe ƌeseaƌĐh is, ͞the use of ŶuŵeƌiĐal ŵeasuƌeŵeŶt aŶd 
aŶalǇsis…͟ Foƌ the puƌpose of this study quantitative research was deemed to be the most 
appropriate to achieve the aims of investigation.  
 
IŶ oƌdeƌ to gauge the Đhild͛s leǀel of dƌop-out from physical activity they will receive an individual 
questionnaire. This will be used to record what activities they are currently involved in and what 
activities they have dropped-out of. 
 
Subjects 
Within this study there are 114 subjects; 57 male and 57 female. The sample size is composed of 
Primary 6 pupils ranging from the age nine to ten. The subjects span five different primary schools 
across Northern Ireland, in both rural and urban settings. 
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Procedure 
To ensure that the research that is going to be undertaken is ethically appropriate a number of 
procedures must be put in place. Hammond (2012) states that in order for research to be ethical 
respect should be shown to those individuals in not only how the procedures are undertaken but 
also iŶ ͞…the puƌpose of the ƌeseaƌĐh, ǁho ďeŶefits aŶd hoǁ it is ƌepoƌted.͟. Full, uŶaŵďiguous 
consent will be required from all pupils before taking part in the research and confidentiality will be 
respected through the use of a subject code, following the guidelines laid out by The British 
Psychological Society (2010). 
 
Prior to collecting results required for this investigation, it was important that formal consent 
procedures were followed. Firstly, it was essential that approval was given from the principal, class 
teacher and the parents of the children participating in the study. A letter was sent to each principal 
to ensure that permission was obtained before proceeding with the investigation. Included in the 
letter were details about the objective of the study, what was expected from the school and pupils 
involved. It also ensured the confidentiality and professionalism with any of the information 
gathered. Another letter was then sent to parents/guardians of the children partaking in the study. 
This letter outlined the purpose of the study, who would be conducting the study and what 
information would be required regarding their children. Each letter had a consent form attached, 
which had to be signed and returned to the school in order for their child to be able to take part. 
Once the school granted authority and forms were returned the collection of the data could take 
place. 
 
Test 
In order to complete the research process three variables were investigated. The variables are 
current levels of extracurricular physical activities, drop-out rate and finally academic achievement. 
 
Testing Levels of Drop-out 
Cohen et al. ;ϮϬϬϳͿ ideŶtified a ƋuestioŶŶaiƌe as, ͞a ǁidelǇ used aŶd useful iŶstƌuŵeŶt foƌ ĐolleĐtiŶg 
suƌǀeǇ iŶfoƌŵatioŶ…͟ This appƌoaĐh ǁas used to gatheƌ iŶfoƌŵatioŶ oŶ the ĐhildƌeŶ͛s paƌtiĐipatioŶ 
in sport to date, which they had dropped out of and why. The results were recorded in an excel 
spreadsheet to allow for ease of analysis through graphs. 
 
Testing Academic Achievement 
The staŶdaƌdised test foƌ Pƌogƌess iŶ EŶglish ;PIEͿ is ͞paƌt of a seleĐtioŶ of staŶdaƌdised tests͟. ;GL 
Assessment, 2008). It was used to assess the paƌtiĐipaŶts͛ leǀels aĐadeŵiĐ aĐhieǀeŵeŶt as it is an 
assessŵeŶt of pupils͛ technical English skills and reading comprehension. Teachers use these 
standardised scores to track pupils͛ progress and aid them in their target setting and planning. 
 
This form of recording allows for comparison of pupils within a sample. Standardised scores take 
aĐĐouŶtaďilitǇ of pupil͛s ages, ĐoŵpaƌiŶg theŵ ǁith peeƌs the saŵe age. “taŶiŶe ďaŶds aƌe a ŵethod 
of scaling scores, pupils are placed in a band ranging from 1 (low) to 9 (high). The method of stanine 
ďaŶds ǁas eŵploǇed iŶ oƌdeƌ to gƌoup the suďjeĐts͛ staŶdaƌdised sĐoƌes iŶ to thƌee Đategoƌies of 
ability; low (level 1-3), middle (level 4-6) and high (level 7-9). 
 
The teachers from each class participating in the studǇ pƌoǀided the pupils͛ staŶdaƌdised sĐoƌes iŶ 
English at the last time of testing, Primary 5. 
 
O͛KANE: AN INVE“TIGATION INTO WHETHE‘ THE‘E EXI“T“ A ‘ELATION“HIP BETWEEN A CHILD͛“ 
DROP-OUT LEVELS FROM PHYSICAL ACTIVITY AND THEIR ACADEMIC ACHIEVEMENT 
153 
Statistical Analysis 
In order to determine if there is a direct correlation between the subjects drop-out rate from 
extracurricular physical activities and academic attainment, results will be calculated using formulas 
in Microsoft Excel. 
Results and Discussion 
Introduction 
Within this section the data collected, based on one hundred and fourteen subjects under 
investigation, will be outlined in order to support the overall purpose of this study. The objective of 
this studǇ is to iŶǀestigate the eǆistiŶg ƌelatioŶship ďetǁeeŶ ĐhildƌeŶ͛s dƌop-out from sports/physical 
activities and their academic attainment in Key Stage 2 (KS2). Questionnaires were employed to 
determine the extent of drop-out and Progress in English (PIE) results were collected from the class 
teacher for the purpose of measuring academic attainment. When analysed, these results should 
provide an understanding as to whether there is a case to suggest that academic attainments is 
impacted by drop-out compared to those subjects who do not participate in physical activity or 
exercise as regularly. 
 
Subjects  
The subjects involved in this investigation were Key Stage 2 pupils from Primary Six classes.  There 
were 114 subjects (n=113), 57 of which were male and 57 of which were female.  The subjects 
attended five different schools in Northern Ireland in rural and urban settings and were from 
different socio-economic backgrounds. 
 
Current Activities 
 
 Fig 1. The Number of Current Activities Subjects Participate In. 
 
The diagram in figure 1. illustrates the number of activities that 114 pupils participate in regularly. 
Subjects are currently engaged in 294 activities, averaging 2.58 activities per subject.  
 
Overall 96% of the subjects take part in one or more activities. The majority, 30%, of the subjects 
participate in two activities. The high percentage of children taking part in physical activities could be 
accredited to the increased funding that has be allocated to sports projects in last 7 years. In 2012 
Sports NI indicated that in the previous 3 years £68,143,471 has been provided in sports funding, 
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with around 47% of this allocated to grassroots projects (Cited in Hull, 2012). There have also been 
nuŵeƌaĐǇ ƌepoƌts aŶd spoƌts stƌategǇ put iŶ plaĐe oǀeƌ the Ǉeaƌs iŶĐludiŶg the ͚Gƌassƌoots “poƌt iŶ 
NoƌtheƌŶ IƌelaŶd͛ ;ϮϬϭϮͿ aŶd the ͚“poƌt Matteƌs͛ stƌategǇ ;ϮϬϬϵͿ ǁhiĐh haǀe a ĐoŵŵoŶ goal, to 
increase and sustain the number of children taking part in active extracurricular activities. 
One possible justification for the 21% of subjects who participated in 4 or more activities, is that the 
subjects in this sample population, aged 9-ϭϬ, all fall uŶdeƌ the ͚saŵpliŶg Ǉeaƌs͛, aĐĐoƌdiŶg to Côté 
(1999). During these years parents allow children to sample a wide range of sports and activities so 
that they may gain and experience fun through sport rather than focusing on competition or intense 
tƌaiŶiŶg. At this age the Đhild͛s ŵotiǀatioŶ is eŶjoǇŵeŶt. 
 
It is also worth noting that team activities such as Gaelic and hurling are seasonal activities and 
therefore are not played all year round. With other individual activities also being offered such as 
dancing, martial arts and swimming children are encouraged to remain active throughout the year 
and not just stay focused on one specific sport or activity. This increases the number of activities that 
a subject is involved in, but it does not necessarily mean they participate in them all at the same 
time of year. 
 
In this study 4% of pupils do not participate in any physical activity. This does not however mean 
that they do not participate in any extra-curricular activities. The Department of Education Extended 
Schools programme allocated money so that schools may fulfil the Northern Ireland Curriculum 
(2007) mandatory aspect of providing children with a variety of extra-curricular activities. These 
extra-curricular activities extend beyond just physical activity, they include drama, art etc. It may 
also be the case that the subject prefers and finds more satisfaction in these areas and pursue these 
instead. Non-sporting activities may also be more readily accessible in certain areas therefore the 
subject would join these activities rather than those sporting activities that are further away. 
 
The suďjeĐt͛s loĐatioŶ aŶd the aĐĐessiďilitǇ of faĐilities aŶd aĐtiǀities iŶ theiƌ aƌea ǁill haǀe iŶflueŶĐe 
on the number and type of past times that subjects partake in. The Sport Matters strategy (2009 
[cited in Hull, 2012]) stated that 35% of the population lived more than 20 miles away from an 
accredited, high quality facility. If a subject lives in a rural setting it is more likely that fewer activities 
will be offered in their area, resulting in them having to travel further afield so that they can be 
involved in certain sport or activity. Due to this increased traveling parents have to give up their free 
time as well as having to incur higher financial costs.  The Sport Matters strategy (2009) noted that in 
terms of sporting facilities, ͞NoƌtheƌŶ IƌelaŶd is uŶdeƌ-provided for in comparison with other regions 
iŶ the UK aŶd Euƌope͟. The fuƌtheƌ aǁaǇ a faĐilitǇ oƌ aĐtiǀitǇ is the less likelǇ the Đhild is to joiŶ oƌ 
continue their participation.  
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Fig. 2. The Types of Activities Subjects Currently Participate in. 
The wide range of activities that children partake in is a positive aspect of this research. As 
pƌeǀiouslǇ outliŶed fuŶ aŶd eŶjoǇŵeŶt is a ŵotiǀatiŶg faĐtoƌ iŶ ĐhildƌeŶ͛s deĐisioŶs to participate in 
or opt out of an activity (Woods et al., 2012). Having a variety of activities offered is important as it 
increases the likelihood of the child finding an activity which they enjoy and subsequently one that 
they will continue to participate in in years to come. The variety attempts to address and promote 
the issue of lifelong participation. Sport Matters (2009) emphasises how clubs and schools nurture 
the Đhild͛s deǀelopŵeŶt aŶd laǇ the fouŶdatioŶ foƌ life long participation. This falls into the 
guidelines of the current Department of Health and Children (cited in Woods et al., 2010) who 
recommend that children participate in at least 60 minutes of moderate to vigorous exercise daily. 
TheǇ also state that, ͞This aĐtiǀitǇ should ďe deǀelopŵeŶtallǇ appƌopƌiate, iŶǀolǀe a ǀaƌietǇ of 
aĐtiǀities aŶd should ďe eŶjoǇaďle.͟ This is supported by the work of NICE (2009) where they state 
that, ͞ChildƌeŶ aŶd ǇouŶg people Ŷeed to paƌtiĐipate iŶ a ǁide ƌaŶge of diffeƌeŶt phǇsiĐal aĐtiǀities.͟  
 
Gaelic and Swimming have the two highest participation levels with 55 and 65 subjects taking part 
respectively. Both of these activities are usually made available during the school day and after 
school. This increases the amount of time the subjects have had to engage in these activities and 
promotes their continuation outside of school. Sport Matters (2009) highlighted that a strong 
relationship between the school and the clubs encourages pupils to seek to continue the sports they 
are enthusiastic about outside of school. This is supported by Lunn et al. (2013) who stated that 
͞ďetteƌ liŶks aƌe Ŷeeded ďetǁeeŶ sĐhools aŶd spoƌts Đluďs.͟ This ĐaŶ also ďe liŶked ǁith the 
accessibility previously discussed. Hull, 2012 highlighted that in order to improve social inclusion 
theƌe is a Ŷeed to ͞deǀelop aŶd disseŵinate standards for accessibility of sport, leisure and 
ƌeĐƌeatioŶ oƌgaŶisatioŶs, aĐtiǀities, eǀeŶts aŶd ǀeŶues…͟ 
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Drop out 
 
Fig. 3. The Types of Activities Subjects Dropped. 
 
From the sample population a total of 143 activities were reported stopped, each subject on average 
dropped out of 1.25 activities. Gaelic football has one of the highest proportions of drop-out, 31 
subjects dropping-out, yet it also has one of the highest current participation levels, with 40 
subjects. Throughout Ireland today almost every town and village has established their own GAA 
headquarters. The GAA seeks to promote the Irish culture by building upon the history and success 
of the GaeliĐ Gaŵes. The GAA Đluď has ďeĐoŵe ͞the ďedƌoĐk of eǀeƌǇ Iƌish ĐoŵŵuŶitǇ͟ ;GAA, ϮϬϭϲͿ 
and it provides a strong social network and helps to sustain a sense of community and heritage. 
Within these communities joining the local club and playing one of the GAA games has become part 
and parcel of growing up. 
 
The subjects would have ease of access due to the sheer number of clubs throughout Northern 
Ireland, thus it becomes a natural progression that, when of age, children will join their local team. 
There is also a strong link between the schools and local clubs, with outside coaches coming in to 
teach during physical education lessons and these activities also being offered after school. There is 
also a social aspect, as they can meet with their friends and form new ones outside of the school 
environment. The Sport and recreational Alliance (2012) fouŶd that ͞Fouƌ iŶ fiǀe ;ϴϭ%Ϳ spoƌts Đluď 
ŵeŵďeƌs saǇ theǇ ŵake fƌieŶds thƌough theiƌ eǆeƌĐisiŶg͟  
 
Bƌustad ;ϭϵϵϮ [Đited iŶ Cope et al, ϮϬϭϯ]Ϳ stated that ͞paƌeŶts haǀe ĐoŶsideƌaďle iŶflueŶĐe oŶ theiƌ 
Đhild͛s ŵotiǀatioŶ to take paƌt iŶ spoƌt.͟ If theǇ haǀe a link and passion with the GAA then they will 
encourage their child to have this same passion and drive for it.  It becomes that there is no 
determined intent by the child, but rather the parents and society have an influence. With the 
increased availability and promotion of Gaelic games both from school and parents at home a 
greater number of subjects have, at one stage, participated and therefore the probability of subjects 
dropping-out from that activity increased. 
 
Dancing, Irish dancing in particular, has the highest drop-out rate but it does not, like Gaelic, have 
high levels of current participation.  Irish dancing is time consuming and requires dedication, from a 
young age it is a very competitive sport with children taking part in competitions as young as 4. As it 
is an individual as well as a team sport there is increased pressure on the individual to perform well 
and their level of self-awareness is increased. If they are not succeeding in competitions then this 
lowers their perceived competence becomes a negative factor which can result in drop-out 
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(Fairclough, 2003). This comes from developing literacy skills but if children become aware of their 
ability at a young age they have not had sufficient time to develop these skills. Woods et al. (2010) 
emphasised the need for a child to have competence and confidence while engaging in physical 
activity. If the child does not possess this then it becomes a demotivating factor which results in 
drop-out. 
 
Dancing and Gaelic had the largest portion of drop-out, need to address issues. Dancing and Gaelic 
football have the largest portion of drop-out rates. They need to address the issue of high drop-out 
in order to promote lifelong participation as put forward by the Sport Matters strategy (2009). 
 
To date there are a number of activities which have no drop-outs for or very few for instance cycling. 
It has a current level of 20 subjects participating and to date no drop-outs in the sample population. 
Drobnjak (2016) pin points some of the life-long skills that cycling promotes such as balance, 
bilateral co-ordination and strengthening of the muscles. The statics show that subjects are 
continuing to participate in this sport.  
 
Fig. 4. The Number of Activities Dropped Per Subject. 
 
From figure 4. it can be observed that fewer subjects took part in a greater number of activities 
originally with 7 taking part in 5. The low results for 4 or more activities dropped can be explained 
through the small numbers who participated in a greater range of sports originally. The results 
highlighted that 3, out of a potential 7 subjects, dropped 4 or more and still participate in at least 
one. 
 
Literature supports the claim that children sample physical activities so that they may find one that 
they enjoy and would like to continue playing. This could account for a number of the 143 activities 
dropped as children tried and tested to find what suits them. Allender et al. (2006) found that 
participation is greater when children are encouraged to experiment with different activities and 
seek enjoyment. Enjoyment is the main motivator when children begin a sport but it is also the main 
reason for drop-out. ChildƌeŶ iŶ theiƌ latteƌ Ǉeaƌs of ͚saŵpliŶg Ǉeaƌs͛ fiŶd less eŶjoǇŵeŶt iŶ spoƌt 
compared to those in the early stages this is due to their emotional development and social 
awareness; they become more aware of their own capability, the competitive element and their 
social gain through friendships (McCarthy and Jones, 2007). Therefore, if the enjoyment and 
willingness is lacking then it is more likely the activity will be stopped. 
 
Early specialisation is another factor which contributes towards drop-out. Côté et al. (2009) noted 
that the teƌŵ eaƌlǇ speĐialisatioŶ iŵplied ͞a foĐused iŶǀolǀeŵeŶt oŶ oŶe spoƌt aŶd a laƌge Ŷuŵďeƌ 
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of deliberate practice activities with the goal of improving sport skills and performance during 
Đhildhood.͟ This is iŶteƌliŶked ǁith saŵpliŶg aŶd eŶjoǇŵeŶt faĐtoƌs. WheŶ a Đhild fiŶds a spoƌt theǇ 
are enthusiastic about during their sampling years and enjoy then they may decide to focus on that 
one activity and for this reasons will stop other sports and activities to allow them time to do so.  
Progress in English 
 
Fig 5. “uďjeĐts͛ AďilitǇ Gƌoups Based oŶ PIE “taŶdaƌdised “Đoƌes. 
 
Standardised test scores for Progress in English (PIE) were collected and recorded for the purpose of 
evaluating academic attainment. Overall scores ranged from 69-141, the average score for the 114 
suďjeĐts ǁas ϭϬϵ.ϰϮ. The suďjeĐts͛ sĐoƌes ǁeƌe gƌouped aŶd Đategoƌised iŶ to aďilitǇ ďased on 
stanine bands, these groups are high, middle and low ability. 
 
In the sample population 8 out of 114 subjects were placed in the low ability group. It is worth 
noting that not all the permission was not given for all pupils in the class and therefore the overall 
academic attainment of the sample population may be skewed.  
 
At the same time there has been an improvement in early diagnosis of SEN and early intervention 
has taken place accordingly. There is improved provision and support for pupils with SEN and 
LeaƌŶiŶg diffiĐulties ǁith the estaďlishŵeŶt of the ChildƌeŶ͛s “eƌǀiĐes Co-operation Act 2015 and the 
SEND Act which encourages greater co-operation between organisations to develop plans and 
resources for pupils (Perry, 2016). Consequently, these improvements work towards aiding pupils 
with SEN or learning difficulties to perform to the best of their capability and potentially reducing 
the number of subjects who are in the low ability group. 
 
The significant number of subjects in the middle and high ability group, 56 and 50 respectively, can 
be attributed to the work of the Department of Education (DOE) and the Schools themselves. 
Departments are constantly looking at ways to improve and aid pupils as they progressed through 
school. These statistics compaƌe faǀouƌaďlǇ ǁith the ǁoƌk of the ͚EǀeƌǇ “Đhool a Good “Đhool: A 
PoliĐǇ foƌ “Đhool IŵpƌoǀeŵeŶt͛ that has ďeeŶ put iŶ plaĐe ďǇ the DOE siŶĐe Apƌil ϮϬϬϵ. It set out keǇ 
pƌiŶĐiples foƌ sĐhools to addƌess ĐeŶtƌed oŶ its ǀisioŶ ͞To eŶsuƌe that eǀeƌǇ leaƌŶeƌ fulﬁl ls his oƌ heƌ 
full poteŶtial at eaĐh stage of heƌ oƌ his deǀelopŵeŶt.͟ Otheƌ stƌategies iŵpleŵeŶted iŶĐlude 
͚CouŶt, ‘ead “uĐĐeed͛ ;ϮϬϭϭͿ aŶd ͚The “igŶatuƌe PƌojeĐt͛ ;ϮϬϭϯ-2014), both of which targeted 
improvement numeracy and literacy. The work of these policies are reflected in the results found in 
the sample average. 
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Fig 6. Progress in English Scores by Gender. 
 
Overall females have a higher average PIE score, 112.74, compared to males, 106.48. These results 
are consistent with the gender inequalitǇ figuƌes put foƌǁaƌd iŶ the ͚EduĐatioŶ IŶeƋualities iŶ 
NoƌtheƌŶ IƌelaŶd͛ ‘epoƌt ;BuƌŶs et al., ϮϬϭϱͿ. IŶ K“Ϯ feŵales doŵiŶated iŶ ϮϬϭϭ/ϭϮ ǁith ϴϳ.ϲ% 
aĐhieǀiŶg a Leǀel ϰ oƌ aďoǀe iŶ EŶglish, iŶ ĐoŵpaƌisoŶ ǁith ϳϴ.ϯ% of ŵales The ͚PeaĐe MoŶitoƌiŶg 
‘epoƌt͛ ;NolaŶ, ϮϬϭϮͿ aŶd the ͚IŶeƋualities “tateŵeŶt͛ ;EƋualitǇ CoŵŵissioŶ, ϮϬϭϱͿ ďaĐk up these 
figuƌes as theǇ stated that theƌe ǁas ͞peƌsisteŶt attaiŶŵeŶt gap ďetǁeeŶ ŵales aŶd feŵales, aŶd 
the fact that this gap consistently increased, to the detriment of males͟  
 
Progress in English Relative to Participation/Drop-out 
 
Fig. 7. Level of Participation Based On Ability Groups. 
 
It is evident that those subjects in the high ability group had the highest levels of participations with 
an average of 2.75 activities per subject. In spite of this they too had the highest portion of drop-out 
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averaging 1.36 drop-outs per subject. The drop-out rate between the highest and middle ability 
groups are very similar with only 0.07 of a difference. The inverse can be observed in the below low 
attaining group; they have the lowest participation levels, 1.57, but also the lowest levels of drop-
outs, 0.43. 
 
From the statistics of the sample population the drop-out rate does not have a positive or negative 
impact on academic attainment. There is however a correlation that appears in regards the current 
level of activity and academic attainment. Those subjects who take part in a greater number of 
activities have higher academic attainment, while those who take part in fewer activities have lower 
academic attainment. This evidence advocates the ample literature, such as Woods et al. (2010) who 
supports the view that physical activity has positive effects on overall academic performance, 
including test results. 
 
Overall the study did not pƌoǀide eǀideŶĐe that theƌe is a distiŶĐt ĐoƌƌelatioŶ ďetǁeeŶ ĐhildƌeŶ͛s 
drop-out rate from physical activities and their academic attainment but it did however highlight a 
positive correlation between current levels of physical activity and academic achievement. 
 
Conclusion 
After undergoing extensive research into participation in physical activity, drop-out from physical 
activity and its effect on academic attainment, data was collected from a sample population to 
explore the variables.  This data was compiled and arranged into forms of graphical representation 
to allow for comparison and analysis. Following analysis the results illustrate that there is no strong 
evidence that suggests the drop-out rates from physical activity affects academic performance. 
However there is evidence that supports a positive relationship between levels of current activities 
and their academic attainment. Therefore, it can be concluded that it is not necessarily the level of 
drop-out that has an impact on physical activity, but rather the remaining level of activity that will 
have correlation with academic attainment.  
 
Previous research carried out by Wood et al. (2010) and Lunn et al. (2013) agreed that pupils 
dropped out of physical activity during the exam years but there was no evidence to prove that this 
resulted in higher academic attainment. On the contrary this research also found that those who 
participated in physical activity achieved better academically. Woods et al. (2010) articulated that 
there was a positive association between playing sport and exam performance across all years, this 
is support by the research of Trudeau and Shephard (2008). 
 
Recommendations 
Having completed and reflected on this investigation, there are a number of recommendations to be 
made to result in a more reliable study. Overall this was a small scale study consisting of only 114 
subjects. In order to produce more valid results a larger sample population would be required.  
Level of physical activity and drop-out rates is one of the variables of the data which was collected. 
These results were gathered in the months of November/December which are outside the season 
for many outdoor activities. These results, for that reason, may not have represented a true 
illustƌatioŶ of pupils͛ aĐtiǀitǇ leǀels aŶd dƌop-out rates. 
 
Previous research from Lunn et al. (2013) and Woods et al. (2010) found that drop-out from physical 
activity is more prevalent iŶ the ͚eǆaŵ Ǉeaƌs͛ iŶ a post pƌiŵaƌǇ settiŶg. Fuƌtheƌ studǇ ǁith a saŵple 
population from post-primary pupils in years 12 to 14 may produce a stronger correlation than a 
sample from primary school. 
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Limitations 
From carrying out this investigation it was apparent that there were some limitations which 
subsequently affected the outcome of the results produced. As previously mentioned this was a 
small scale study of 114 participants. To obtain more accurate results and see a wider overall picture 
sample size should be increased.  
 
The results were collected over a period of a day, gathering data over a longer period of time would 
have yielded more comprehensive results, providing a richer depiction of the amount and types of 
activities participated in and dropped-out of. Due to time constraints however this was not possible. 
 
As identified earlier, the data was collected in November/December meaning that the PIE results 
received from the teacher would have been from the previous academic year (year 5) and may not 
ďe aŶ aĐĐuƌate ƌepƌeseŶtatioŶ of the suďjeĐts͛ ĐuƌƌeŶt leǀels of aĐadeŵiĐ aĐhieǀeŵeŶt. AŶotheƌ 
limitation was that not all of the permission slips from every class were returned, this in turn may 
skew the overall academic attainment of the sample population. 
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